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1. Definitions and scope
Over the years European schools embraced more and more pupils with different cultural or ethnic
backgrounds, becoming at the same time more multicultural. Every student learns culture through the
primary and secondary socialization processes and experience the educational process in different
ways according to his/her personal experiences in the course of his/her life.
Diversity can be played at two different levels of relationships: with teachers, and with peers.
Language and relationships with teachers and classmates are very significant relational factors both
for school and social inclusion. Also, as shown by several studies, in a highly multicultural context, peer
relationships are often influenced by diversity. The migrant background of the student brings a certain
degree of relational isolation both in school and outside; Sometimes, students with migrant
background tend to prefer groups and friends who are not part of the school environment. Therefore,
mechanisms of marginalization of ethnic and/or cultural minorities are present in educational systems
and tend to influence the students’ educational outcomes.
Conflicts that occur across cultural boundaries are linked to intercultural miscommunication and
misunderstanding. In particular, class conflicts can origin from: a) interpersonal relationships, i.e. the
elements that affect effective interpersonal communication between people from different cultures;
b) school settings, i.e. the wrong/positive construction of experiential context in schools attended by
students from diverse cultural backgrounds; c) groups settings, i.e. the level of openness/closure of
every group in the classroom, also due to particular membership and borders (Daher, 2014). In other
terms, the individual’s perception of goals, resources and power is usually influenced by culture, i.e. by
ideals, values, and assumptions about life shared among people that guide social behavior. These ways
of living are socially inherited by individuals by virtue of their membership in social groups.
Prejudices and stereotypes about other cultural groups are in fact sometimes unconscious. These
are learned and experienced within belonging groups, and they serve as a “picklock” to evaluate our
culture comparing with other cultures and style of life, to govern the pattern of relationships that our
culture maintains with other cultures, but also to justify the treatment and discrimination of people
belonging to them.
Dialogue between cultures requires a great deal of time and experience. Also, the development of
intercultural approaches will depend not only on people’s openness, but also on institutions, through
measures aiming at facilitating the process. Bearing in mind these premises, teachers play the
fundamental role of managing and mediating among different cultural perspectives; they can use
various tools to better fit teaching practices (and the curricula) to “special” students but teachers need
to transfer not only notions but affective capabilities appropriate for dealing with daily life.
These very general considerations are much more true for refugee students that arrive in the
classroom with a broad range (frequently without evidences) of pre-existing knowledge, skills, beliefs
and attitudes, which influence how they attend, interpret and organize in-coming information as part
of the learning process. Since new knowledge and skills are depending on pre-existing knowledge and
skills, revealing what refugee students know (and/or can do) when they arrive in the school (or before
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they begin a new topic of study) can help teachers in crafting instructional activities
that build off of student strengths and acknowledge and address their weaknesses.
The main aim of this work is to present TIEREF proposal for the recognition of prior learning for
refugee students.
Recognition of prior learning (step
1) is followed by the designing of an
individualized curriculum (Step 2) for
the student. During the school year
the student with migrant background
receives the peer support (step 3)
program. The innovation proposed by
TIEREF is in the mix of RPL and Peer
Support (with specific activities in
classroom
and
beyond
the
classroom). The two final stage of the
model are devoted to Recognition
(step 4) and Validation (step 5).
Figure 1- TIEREF Model of Intervention
The following part will go in depth into TEIREF RPL proposal in order to specify the content of the
first step and related tools developed by the consortium.

2. RPL: recognition of prior learning and its implementation in TIEREF project
Recognition of Prior Learning (from now onwards RPL) can be defined as follows:
An assessment process that assesses the individual’s non-formal and informal learning to determine
the extent to which that individual has achieved the required learning or competency outcomes; May
also be referred to as: Accreditation of prior learning; Validation of informal/non formal learning.
(UNESCO-UNEVOC 2009)
RPL is typically used in education in order to match the skills of a subject to a qualification and
determine whether s/he fulfils all or some of the criteria in order to claim full or partial completion of
the programme. RPL processes are designed to assess:




Formal Learning: Is a form of learning realized through formal education (ie. school
education). It is structured, designed through a curriculum, delivered by skilled teachers and
leads to a formal certificate, which is acknowledged by different organisations. It is usually
valued in credits.
Informal Learning: Is the learning gained through biographical experience in everyday life.
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It is realized without curriculum, without credits and it is taught by subjects with
experience (for example: parents; grandparents; friends etc.). This form of learning is
gradual, passive and accumulated through time. Is is sometime called experiential learning.
Non-Formal Learning: Is the type of learning which is realized outside of compulsory
education without a learning target. This kind of learning can be structured or not. It is
flexible, practice oriented and learner-centred and a teacher or a group leader leads it.
Despite formal learning this learning does not appear in a formal certificate.
(https://www.coe.int/en/web/lang-migrants/formal-non-formal-and-informal-learning)

There are a lot of methods and tools to implement RPL; the following types have been selected
during pre-proposal stage as possible assessment methods:




Concept Inventories - Concept inventories are multiple choice or short answer tests that target
fundamental concepts within a domain. These tests are designed to uncover systematic
misconceptions. TIEREF concept inventories cover three thematic domains:


Linguistic



STEM



Social Skills

Self-Assessment Probes - Self-assessment probes are indirect methods of assessment that ask
refugee students to reflect and comment on their level of knowledge and skill across a range of
items. These items can include knowledge and skills that are prerequisites for the course as well
as items that will be addressed in the course.
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3. TIEREF RPL: the operative path
The TIEREF RPL main goal is to encourage a positive sense of belonging and place the student in a
position of openness in social interrelations, and also to encourage the students to understand their
diversity as an opportunity instead of a barrier and to manage it. In this sense, TIEREF experience can be
considered as a teaching “tool,” useful for promoting intercultural dialogue and managing anxiety and
uncertainty.
In the following we will present a step-by-step guide that describes the phases that the student who
wished to follow the TIEREF RPL has to complete. These passages are designed in order to assess and
certify his/her knowledge, competencies and skills needs to follow:
1. Complete the TIEREF Self-Assessment Questionnaire in which s/he shows and self-evaluates his/her
knowledge and competences
2. Meet the TIEREF Teacher-Assessor and define a plan of examination. The plan usually consists of at
least 3 samples where the student with migrant background can demonstrate his/her knowledge, skills
and attitude. TIEREF RPL requires 2 meetings of 2 hours each to be held in the first weeks of school. In
details:
- During the two hours first meeting it will be used part of the material developed for the entrance
tests (Linguistic, social domains),
- During the second meeting, the assessor-teacher will work on the material for further study.
(STEM)
3. The assessor-teacher (in collaboration with a colleague acting as a peer reviewer of the procedure) will
take care to fill in the TIEREF CUSTOMIZED EDUCATIONAL PLAN of the student, summarizing what has
emerged and the tests administered.
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4. TIEREF Self-Assessment Questionnaire
TIEREF Self-Assessment Questionnaire is designed to gather information on how s/he shows and
self-evaluates his/her knowledge and competences.
Hello!
Welcome in this school and in our city. We know that everything is new
for you: classmates, teachers, language, the “ climate” in class. You
have to learn such a lot of things in a very short time!
Don’t worry! Learning together will be a great adventure!
We kindly invite you to fill our short questionnaire to tell us about
what you have done.
Thanks for your cooperation!
The TIEREF Team
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Date ………………….……………………

1) SCHOOL …………………………………………

class …………………

PERSONAL DATA
2) Surname and name …………………………………………………………….

3) SEX

MALE

FEMALE

4) Place of birth ………………………………………………………

5) Date of birth,

year…………month…………….day……….

6)Where did you live in your country?





City
Village
Mountains
Others

7)In which countries did you live before you arrived in HOSTING COUNTRY?
…………………………………………………………………………………………………………
8 ) Which school did you attend and where?

3° year

In your country
Kindergarten

Elementary school



Host
Country


2° year





3° year





1° year

1° year
2° year
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4° year
5° year

Other country
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1° year







2° year







3° year







Secondary school

9) How many years did you attend school? ………………………………………

STUDIES IN YOUR COUNTRY
10) Were you a good student in your country?
 Very good
 Good
 Not much
 I don’t remember
11) Did you like going to school in your country?
 Yes
 No
 I don’t remember
12) Which subjects did you like best in your country?












Mathematics
Language
Foreign language
History
Geography
Science
Civics
Physical education
Art
Music
Others

13) What did you do in your free time in your country?









Riding bike
Playing in the park
Playing sport
Walking
Listening to music
Watching TV
Visiting museums
Playing with friends
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Others
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14) How many friends did you have in your country?
 Many friends)
 Few friends)
 No one)

STUDIES IN HOSTING COUNTRY
15) When did you arrive in HOSTING COUNTRY?

..........................................................
Do you like going to school in HOSTING COUNTRY?
 Yes
 No
 I don’t know yet
Which are the most difficult subjects for you?

16)













Hosting country language language
Mathematics
Foreign language
History
Geography
Science
Religion
Technical education
Physical education
Art
Music
Others

17) Why?



It’s a subject that I have never studied



I don’t understand the explanations



I don’t like the subject



The language used in the textbook is too difficult
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Other

18) As a student, you think to be …
 A studious boy/girl
 Quite good
 Lazy

19) When you don’t understand something at school, you would like that:
 I would like it to be explained again in Hosting country language
 I would like it to be explained again in English
 I would like the help of ********(ie. ITALIAN) classmate
 I would like the help of a friend who speaks my language
20) At school you get more tired to …







Answer oral tests
Understand explanations
Write paperworks
Speak Hosting country language with classmates and teachers
Study on the book
Others

21) Do you still remember what you studied in your country?
 Yes
 No
22) Are you keeping on studying English?



Yes
No

23) If you study English, who teaches you?








My mother
My father
A relative
A friend
A teacher
Other
I study by myself

24)

Would you like to study English at school?
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Yes

No
 I don’t know


25) Do you think that your parents would be happy?
Yes
 No
 I don’t know


LIFE IN THE HOSTING COUNTRY
26) In HOSTING COUNTRY do you feel better now or when you had just arrived ?
 Now
 Just arrived
27) Do you have **** (ie. ITALIAN) friends ?



Yes
No

28) Do you have friends from your country?



Yes
No

29) In your opinion is it easy to make friends with Italian boys/girls ?
□ Yes
 No
30) If you have difficulties in having friends, could you explain why?





I don’t understand the language
We don’t agree on the games to play
We can’t meet outside school
Others

31) Do you find easier to make friends with **** (ie. ITALIAN) of your age or with **** (ie. ITALIAN)
adults?
 Friends of my age
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Adults

32) Do you think that learning Italian is helpful to…






To make new friends
To be good at school
To help your parents
To overcome daily needs
To find a good job
Do you prefer speaking ......

33)

English
 Dialect
 Hosting Country language
 Others
34) Which language do you speak better?
 English
 Dialect
 Hosting country language
 Other


35) Do you write better in :
 English
 Hosting country language
 Other
36) What are your difficulties in learning Hosting country language ?
 To understand
 To speak
 To read
 To write
 Everything
37) Are you satisfied of your Hosting country language ?
 Yes
 No
38)

And your parents?
Yes
 No
 I don’t know


39) If they are not satisfied, explain why?

Because I can’t do the interpreter

Because my teachers are not happy
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Because I don’t know how to translate written documents from Hosting
country language to English
 Others


40) How often do you watch TV?
 Never
 Less than an hour a day
 Several hours
41) Do you watch Hosting country language programs on TV?
 Hosting country language
 English
 Other language
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YOUR FAMILY
42) What’s the job of your parents ?
Mother

Father

In your country

Hosting
Country

In your country Hostin
g
Count
ry

Teacher
Doctor
Farmer
Employee
Worker
Craftsman
Nurse
Shopman
Restaurant worker
Others

43) Which schools did your parents attend?

Father:

Mother:

Elementary school
Secondary school
 High school
 University
 No school
 Others
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Assessment Tool for refugee students’ prior
knowledge recognition and validation of the learning
outcomes gained during the learning process

44) At home do you usually speak:





English
Your Dialect
Hosting country language
Others

45) Do you have any brothers or sisters ?

Yes

No

many?

Thanks for your help
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Assessment Tool for refugee students’ prior
knowledge recognition and validation of the learning
outcomes gained during the learning process

5. Linguistic skills

ENTRANCE TEST
LISTENING-COMPREHENSION TEXT
Catania, 11 May 2019
Dear Elisabeth,
How are you? Thanks for your kind letter. In my last letter I told you about my family and I
promised you that I would talk about myself later. So today I’m going to speak about myself
and my school, which you will also go to when you live with us.
I am in the first class in the middle school called “Italo Calvino” which is in a little town near
Catania.
My school is not very big but it’s spacious inside, with big classrooms and wide corridors. There
are also special laboratories for music, art, computer science and science. In our classroom we
have some computers that we, the students, can use, and this is something that happens in
very few classes. There are 30 pupils in the class, but not many girls: there are many more boys
and almost all of them play football and don’t speak about anything else. I prefer Claudia out
of the girls: she’s kind and helpful, she’s always happy and ready to joke. However almost all
the other classmates are friendly, only Emma every now and then treats everyone badly and is
sarcastic, so I don’t usually like being with her.
My favourite subject at school is science because we study animals, which are my real passion,
as part of the programme. I also quite like Spanish, more than anything else because the teacher
is really friendly and she tells us a lot of stories about Spain and she teaches us songs, rhymes
and things like that.
I’d like you to tell me about your school and what your friends are like.
Bye for now
Sara
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Comprehension questions:
1. Who writes the letter?
□ Elisabetta
□ Anna
□ Federica
□ Sara
2. Who is it written to?
□ Elisabetta
□ Anna
□ Federica
□ Sara
3. What did she speak about in her previous letter?
□ Herself
□ Her family
□ The school
□ A little about everything
4. What class is Sara in?
□ Third class at middle school
□ First class at high school
□ First class at middle school
□ Italo Calvino class
5. What is Sara’s school like?
□ Narrow, but above all dark
□ Very big and very wide
□ Small and ugly
□ Not very big but spacious
6. What laboratory-classrooms are there in the school?
□ Music, theatre and science
□ Music, science, art
□ Music, science, art and computer science
□ Science, art, computer science and theatre
7. What does Sara think about her classmates?
□ Emma is nice but Claudia isn’t
□ Emma e Claudia sono le più simpatiche Emma and Claudia are the nicest
□ Emma e Claudia sono molto amiche Emma and Claudia are good friends
□ Claudia è simpatica ed Emma no Claudia is nice but Emma isn’t
This project has been funded with support from the European Commission (Erasmus+ Programme). This publication reflects the views only of the
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8. Che sport praticano i maschi? What sport do the boys play?
□ We don’t know
□ Almost all of them only speak about it
□ Almost all of them play something
□ Almost all of them play football

9. What is Sara’s favourite subject?
□ Art
□ Science
□ History
□ Spanish
10. Why does she also like Spanish?
□ Because the teacher is very nice
□ So she can go to Spain
□ Because she never sings
□ Because it’s easy

Score (1 point for every correct answer) ........................... /10
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WRITTEN PRODUCTION

Topic: “Write a letter as an answer to what you have just read to show the comprehension of the
previous text”

----------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------…............................................................................................................................................
Score: ................................ /10
Oral Production:
Topic: “Talk about your favourite subject at school, or about one of your school friends”.
/Score: .............................. /10
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1.1. Descriptive text
Listening – level 1
The new arrival
The new arrival was a thin woman, with average height and already a little curved.
Her face was full of wrinkles, her nose was red and inflamed; her eyes had that watery,
melancholy light that ladies from good families possessed.
Her hair was gathered in a turban. Large, long earrings hung down from her ear lobes. She
was wearing a silk overcoat with a small mantle, above a cloth dress and pointed shoes.
She was grasping an umbrella with an amber handle, shaped like a parrot, in one hand
Suggestions for oral and/or written production:
Describe a person present in the room with you (ie. mediator, friend, teacher).
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SUPPORT MATERIAL ENTRY TEST
Controlled text
Listening – level 2
Notice to the class
Children, write in your diary that on Saturday morning we are going to the National Library
in Rome to visit the show of drawings by students from the middle schools in regarding the
theme Living peace in the World.
We leave at 9.00 from the bus terminus for bus 44. We will all meet here at school in front of
the main gate at 8.15 am, so be sure you’ll be on time, and then we’ll go to the bus stop
together. After the visit we’ll come back again by bus and we’ll be back at school in time for
the 5th hour, so bring material for the music lesson.
Don’t forget to bring two tickets for the bus, a snack and a bottle of water. Get your parents
to sign the authorization as I will check it tomorrow.
Comprehension questions:
1. What is the class going to visit on Saturday morning?
.....................................................................................................................................
2. What time does the bus leave and what number bus do they have to take?
…............................................................................................................................................
3. What time does the class get back to school?
…............................................................................................................................................
4. What must they remember to bring with themselves to the show?
…............................................................................................................................................
5. What will the teacher check the day after the notice?
…............................................................................................................................................

Score: 2 points for each complete answer, 1 partial, 0 nothing or wrong
Total……./10
Suggestions for oral and /or written production:
Speak about your school: was it far from or close to your house, how did you get there; what
books, exercise books or other material did you take to school?
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Controlled text: Instructions
Reading – level 2
How to make balls for juggling

You need: Millet seeds (rice, small seeds), balloons to blow up, a plastic
bottle, a plastic glass, scissors.
1) Blow up a balloon and then let the air out. In this way it expands
and can contain more seeds.
2) Cut the plastic bottle in half to make a funnel to connect to the
balloon.
3) Fill a glass with the seeds, pour it into the funnel and then into the
balloon.
4) Tie the balloon and cut off the piece on top.
5) Cut the neck of another balloon and use this to cover the balloon full
of seeds.
6) Repeat this last operation with other balloon.

Comprehension questions:
What title is most suitable for the text?
□ The circus world
□ The juggler’s tools
□ The conjuror’s art
□ Balloons to blow up
How many balloons are used to make a juggler’s ball?
□ One
□ Two
□ Three
□ As many as needed
What is the plastic bottle used for?
□ It is used to hold the seeds
□ It is used to pour the seeds into the balloon
□ It is used to pour water
□ It is not used for anything
What operation do we have to repeat to finish making the juggler’s ball?
□
Blow up the balloon and then let the air out
□
Fill the balloon with seeds
□
Cover the balloon which is full of seeds with an empty balloon
□
Cut another balloon
What is the scope of the text you have read?
□
To tell the story of a juggler
□
To give instructions on how to make a tool used by the juggler
□
To describe a tool used by the juggler
□
To convince someone to become a juggler
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_______________/10
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Suggestions for oral and /or written production:
Talk about a game that you like playing and explain how it works and what the rules are.
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SUPPORT MATERIAL ENTRY TEST
3 Narrative text/ fable Listening or reading – level 1
Darkness is a knight
Once upon a time there was a child who was afraid of the dark. This child was
called Giovanni. One evening he went to bed and he was very frightened.
Suddenly there was a knight beside his bed sitting on a beautiful black horse and
all dressed in black, who said: “I am Darkness. You are very frightened of me but
I want to get to know you and become your friend:”
“Where are you from?” asked the child.
“From nowhere, I am always here” answered Darkness. “ The Sun brings light to
Earth, but I bring darkness. You see the Sun because there is light, but you
cannot see me because I hide. This evening however I want to let you see me”.
Giovanni smiled: this darkness was friendly.
The black knight said: “The Sun and I are important: with the light you can see
the real things that there are, and with me you can see the things you think
of”.
“Really?” asked Giovanni.
“Yes” answered Darkness, “but you mustn’t be afraid. Do you want to come
with me?” “Yes, of course!” answered the child.
Darkness took Giovanni up into the sky on his horse: it was beautiful, there were
spaceships and rockets. Yellow people with tails came out of the spaceships.
These people played with the clouds. Also Giovanni and the knight sat on a
cloud.
Then they went to the middle of the sea and they saw a ghost ship. The ghost
ship was a ship that always travels and you can see only at night, but it is not
real.
Giovanni got onto the ship but he didn’t see anyone. He wanted to stay on the
ship but Darkness called him, They had to return home.
The knight took Giovanni to the centre of the Earth. Giovanni saw that Earth
became darker and darker. There was another world inside Earth with rivers and
lakes. He stopped to collect beautifully coloured shells and stones.
But then he had to return home. Darkness went quickly before
morning arrived. “Here is your bed” said Darkness. “Are you still
afraid of me now?”
“No, we are friends now. Are you coming again tomorrow? Asked Giovanni.
“I will be here every time you want me. You don’t have to wait for night-time,
you can close your eyes and I am with you” answered Darkness.
And Darkness went away. In the meantime a little sun entered the window.
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Comprehension questions
Who is the main character in the fable?
□ The Sun
□ Giovanni
□ The ghost ship
□ The Knight
What is the child’s problem?
□ He never sleeps
□ He doesn’t have a bed
□ He’s afraid of the dark
□ He wants to meet a knight
What is Darkness like?
□ He is a totally black knight on a black horse
□ He is a black man with a small horse
□ He is a normal man on a black horse
□ He is a knight without a horse
Why is the Sun
there?
□ To only see things you think about
□ Because it’s friendly
□ To bring darkness and to see real things
□ To bring light to Earth and to see real
things
Why is there
Darkness?
□ Because it’s friendly
□ To see real things
□ To see things we think about
□ So we don’t think
Where does the darkness take Giovanni?
□ First into the sky, then to the centre of the Earth, at the end to the sea.
□ First into the sky, then to the centre of the sea, then home.
□ First on a spaceship, then on a ghost ship, at the end on a river.
□ First into the sky, then in the middle of the sea, at the end to the centre of the Earth.
What did they meet on their journey?
□ Spaceships, rockets, yellow men, ghost ship.
□ Spaceships, rockets, cruise ship, green men.
□ Rockets, astronauts, yellow stones, ghost.
□ Rockets, astronauts, yellow stones, ghost ship.
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What is at the centre of the Earth?
□ All is dark, rivers, lakes and a ship
□ Only stones and rocks, but they are beautiful
□ Another world with flowers and fruit
□ Another world with rivers and lakes, shells and stones.
What does Giovanni do during the journey?
□ He sits on a cloud, he doesn’t want to get on the ship, he collects coloured stones.
□ He sits on a cloud, he gets on a ship, he collects shells and coloured stones
□ He speaks with yellow men, he gets on a ship, he sits beside a river.
□ He speaks with yellow men, he doesn’t get on a ship, he collects shells.
What did Darkness do for Giovanni?
A □ nothing
B □ He taught him to be afraid more often so that he could have fun.
C □ He taught him to overcome his fear of something he doesn’t know.
D □ He taught him to be afraid only of strange adventures.
Score: 1 point for each correct answer. total

___________/10

Suggestions for oral and /or written production:
Is there anything you are frightened of? What is it? Have you ever been afraid
of something (or someone) before knowing or seeing it, to then find out that it
wasn’t so terrible, once you have known or seen it? Talk about it.
-------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------

3
0

Deliverable 5.2
Assessment Tool for refugee students’ prior
knowledge recognition and validation of the learning
outcomes gained during the learning process

Narrative / descriptive text Reading – level 2
Selection from J. K. Rowling, Harry Potter and the philosopher's stone
The letters from no one
There was a horrible smell in the kitchen when Harry went it for breakfast. It
seemed to be coming from a large metal tub in the sink. He went to have a look.
The tub was full of what looked like dirty rags swimming in grey water.
‘What’s this?’ he asked Aunt Petunia. Her lips tightened as they always did if
dared to ask a question. ‘Your new school uniform’ she said. Harry looked in the
bowl again. Harry seriously doubted this, but thought it best not to argue. He
sat down at the table and tried not to think about how he going to look on his
first day at Stonewall High. Dudley and Uncle Vernon came in, both wrinkled
noses because of the smell from Harry’s new uniform. They heard the click of
the letter-box and flop of letters on the doormat. Harry dodged the Smeltings
stick and went to get the post. Three things lay on the doormat: a postcard from
Uncle Vernon’s sister Marge, who was holidaying on the isle of Wight, a brown
envelope that looked like a bill and-a letter for Harry.
Harry picked it up and stared at it, his hearth twanging like a giant elastic band.
No one , ever, in his whole life, had written to him. Why would? He had no
friends, no other relatives – he didn’t belong to the library so he’d never even
got rude notes asking for books back. Yet it was, a letter, addresses so plainly
there could be a mistake:
Mr. Harry Potter
The Cupboard under the Stairs 4
Privet Drive
Little Whinging Surrey
The envelope was thick and heavy, made of yellowish parchment, and the
address was written in emerald-green ink. There was no stamp. Turning the
envelope over , his hand trumbling, Harry saw a purple wax seal bearing a cot of
arms; a lion, an eagle, a badger and a snake surrounding a large letter ‘H’. Harry
went back to the kitchen, still staring at his letter. He handed Uncle Vernon the
bill and the postcard, sat down and slowly began to open the yellow envelope.
Uncle Vernon ripped open the bill, snorted in disgust and flipped over the
postacard. ‘Marge’s ill’ he informed Petunia. ‘Ate a funny whelk…’ ‘ Dad!’said
Dudley suddenly. ‘Dad, Harry’s got something!’ Harry was on the point of
unfolding his letter, which was written on the same heavy parchment as the
envelope, when it was jerked sharply out of his hand by Uncle Vernon.
‘That’s mine!’ said Harry , trying to snatch it back.
‘Who’d be writing to you?’ sneered Uncle Vernon , shaking the letter open with
one hand and glacing at it. His face went from red to green faster than a set of
traffic lights. And it didn’t stop there. Within seconds it was the greyish white of
old porridge.
‘P…Petunia!’ he gasped. Dudley tried to grab the letter to read it, but Uncle
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Vernon held it out of his reach. Aunt Petunia took it curiously and read the first
line. For a moment it looked as though she might faint. She clutched her throat
and made a chocking noise. ‘Vernon! oh my goodness- Vernon!’ They stared at
each other , seeming to have forgotten that Harry and Dudley were still in the
room. Dudley wasn’t used to being ignored. He gave his father a sharp tap on
the head with his Smeltings stick.
‘I want to read that letter’, he said loudly. ‘I want to read it’, said Harry
furiously, ‘as it’s mine.’
Comprehension
questions:
Who are the main characters in the
story?
□ Harry, his parents and his brother Dudley
□ Harry, his friends and Marge
□ Harry, his uncle and aunt and his cousin Dudley
Dove si svolge il racconto?
Where does the story take
place?
□ In a school
□ In a post office
Why do Dudley and uncle Vernon wrinkle up their
nose?
□ Because they smell a bad smell
□ Because they don’t like the breakfast
□ Because Harry is already seated at the table
Where does Harry find the letter addressed to
him?
□ On the door mat
□ In the post box
□ On the table
Perché Harry si emoziona quando trova una lettera indirizzata a lui?
Why does Harry get excited when he finds a letter addressed to him?
□ Because he got a notice from the library
□ Because he got news from his friends
□ Because he had never received a letter before.
Who reads Harry’s letter?
□ Harry
□ Dudley
□ Uncle Vernon and aunt Petunia
Write how the story concludes:

3
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------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------Score: 1 point for each correct
answer, questions 1-6
4 points for question 7 based on the coherence with
the text
Total ---/ 10
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6. Social Skills

See

Recognize

Discuss

Learn

Fig. 2 – The TIEREF learning path
For the assessment of social skills TIEREF model proposes to use the dialogic recontextualisation model (Kaczynski & Gamuzza 2014; Shapiro 2004) The mechanism is
simple.
The exercises were designed around twenty-four “relevant” incidents hidden in a town,
6 in each area; the student/player must discuss the incidents. There are 3 types of
incidents:
Negative
Positive
Subjective
In negative incidents the “polarity” is associated to negative behaviours. On the
contrary, the positive polarity translates a good practice related to the involved dimension.
The subjective incidents are special. In fact, in these situations the evaluation made by
the student/player is not based upon an ‘objective’ distinction (as in negative or positive
incidents is). In order to “find out” these incidents the player must decide their meaning
with a subjective decision.
Every part of the sample incident will be discussed with the TIEREF assessors thanks to
the active role of the student.
In fact, the exercise (incidents) will be translated, by analogy, within the school
environment by coordinating teacher through a series of stimuli that activated a discursive
dialogical process of re-contextualization within the school habitat. In this way, it will be
possible allowing the student to review and problematize his/her own choices,
understanding the reasons, internalizing its meaning. In a certain sense, the students will
be “forced” to re-discuss his/her choices, confronting them during a stimulated debate.
Thus, the very easy exercise becomes the analogical mean that allowed critical reflection
about the social value of rules that must be internalized in the process of individual
development. During the dialogic re-contextualisation sessions students became active
rather than passive participants in the learning process.
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SM
Dimen
sion

1. Social
Awareness

2. Helpfulness

3. Conflict
resolution

4. Respect

5. Empathy

6. Emotional
awareness

Polarit
y

Negative/Micro

Positive/Macro

Negative/Micro

Negative/Micro

Positive/Micro

Subjective

A youth is
spraying a
graffiti ‘tag’ on
the side wall of
the Childcare
Centre.

At the hospital
entrance a man
is helping
another man
(who is injured)
into the
hospital.

What do
you do
when
someone
needs
your help?

In general,
how do
you
understan
d that
someone
needs
your help?

In the Childcare
Centre car park,
two cars are
trying to park
in the same
space.

Some wheelie
bins have been
kicked over and
there is lots of
litter in the
hospital car
park.

Who is
responsibl
e for the
environme
ntal
safety?

Have you
any duty
for
making
easier the
environme
ntal
safety?

A passer by
offers to help
Dr Demir to set
up her
pushchair.

A man is
talking to a
young girl and
offering her
sweets.





Descri
ption
of
inciden
t

Stimul
ating
the
debate
in 5
minute
s!!





What do
you think
about
graffiti?
Do you
like to
show your
ideas in a
common
space?





In your
opinion,
In which
situations
is
important
to get on
well with
other
people?
Why?



In which
cases is
convenien
t to
behave
gently?
Why?



What do
you think
about this
kind of
behaviour
?
Why?

Comments and Notes of the TIEREF teacher
-------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
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SM
Dimen
sion

1. Social
Awareness

2. Respect

3. Helpfulness

4. Conflict
resolution

5. Empathy

6. Emotional
awareness

Polarit
y

Negative/Macro

Negative/Micro

Negative/Macro

Positive/Macro

Positive/Macro

Subjective

Three youths are
playing with
fireworks in the
park near to
Bartolini’s
Restaurant.

A man is allowing
his dog to
defecate near to
Mr & Mrs
Bartolini’s house;
there is already a
lot of dog
excrement on the
pavement.

A man is ripping a
flyer off the wall
next to Bartolini’s
restaurant.



There has been an
accident at some
traffic lights. One
car has crashed
into the back of
another. In the car
in front, the driver
is on her mobile;
the car behind is
empty and a man
and woman are
talking beside the
cars.

How much
is important
to reach an
agreement
(even in
conflict
situations)

Why?

Mrs Bartolini is
lost in Your Town.
A policeman
offers her help.



Mr Bartolini is
unloading fruit
and vegetables
from a van to take
into the
restaurant. He has
a heavy load and
is dropping
things. Some
people are at a bus
stop nearby; they
see, but do
nothing.

In your
opinion, is
it dangerous
helping an
unfamiliar
person?

Why?





Descri
ption
of
inciden
t

Stimul
ating
the
debate
in 5
minute
s!!



What do
you think
about
dangerous
games?
Have you
ever seen
somebody
playing
dangerous
games?



In your
opinion,
how much
is important
to keep
clean your
city/daily
setting?
What do
you think
about
people that
do not
respect
sanitation?



In your
opinion, is
it important
to know as
many
people as
possible?
Do you
know any
influential
person?



What do
you think
about this
kind of
behaviour?
Why?

Comments and Notes of the TIEREF teacher
-------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
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SM
Dimen
sion

1. Social
Awareness

2. Empathy

3. Respect

4. Conflict
resolution

5. Helpfulness

6. Emotional
awareness

Polarit
y

Positive/Micro

Positive/Micro

Positive/Macro

Negative/Macro

Negative/Micro

Subjective

A woman is
handing out
soup to some
homeless
people.

Mrs Kowalska’s
neighbours are
chatting over
the fence; one is
giving the other
a cake.

Three young
people are
picking up litter
in the green
area near the
school.

There is broken
glass on the
pavement
where some
beer bottles
have been
smashed.

A big boy is
asking a
smaller boy for
money in the
school
playground.







Mrs Kowalska
is leaving the
house with her
children; she
has dropped her
bags and her
children don’t
offer to help.

How do
you
understan
d that
someone
is your
friend?





Descri
ption
of
inciden
t

Stimul
ating
the
debate
in 5
minute
s!!





Do you
know any
charity
associatio
n?
Do you
want to
partecipat
e to
solidal
activity?
Which
one?



Do you
know
your
neighbour
s?
Are you in
friendship
with
them?



What do
you do for
your city?
Have you
ever
participate
d to a
manifestat
ion?



In your
opinion is
it risky to
go out for
a walk in
your
town?
Why?



What do
you think
about this
kind of
behaviour
?
Why?

Comments and Notes of the TIEREF teacher
-------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
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SM
Dimen
sion
Polarit
y
Descri
ption
of
inciden
t

Stimul
ating
the
debate
in 5
minute
s!!

1. Social
Awareness

2. Respect

3. Helpfulness

4. Empathy

5. Conflict
resolution

6. Emotional
awareness

Positive/Macro

Negative/Macro

Positive/Macro

Positive/Micro

Negative/Macro

Subjective

Some boy Scouts
are collecting
money for
charity.

A family are
having a picnic
on the beach;
they are causing
a lot of litter.

A family is
having great fun
building a sand
castle on the
beach together.

There are steps
leading to the
beach, Johnny is
in a wheelchair;
some people
offer to help him
&, Luca get
down onto the
beach.

Do you
think that
there are
obstacles
impossibl
e to
overcome
by
yourself?

Why?

A gang of youths
on the pier are
drinking alcohol,
smoking and
spitting they are
pointing at
Johnny & Lucy.

A woman is
sunbathing
topless on the
beach.





Do you
know the
Boy Scout
mission?
Would
you like to
take part
in a group
like this?





What do
you know
about
separate
collection
of
rubbish?
In your
opinion, is
it easy or
not to do
it in your
daily life?





Do you
like
teamwork
to achieve
a goal? Or
you prefer
to work
hard
individual
ly?
Why?





It is
necessary
to be
popular,to
obtain
respect?
Why?





What do
you think
about this
kind of
behaviour
?
Why?

Comments and Notes of the TIEREF teacher
-------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
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7. STEM
ESERCIZI DI INGRESSO ALLA CLASSE PRIMA (RIDOTTA)
ENTRANCE TEST FOR THE FIRST CLASS (REDUCED)
CLASSE 1a SECONDARIA I GRADO
1ST CLASS SECONDARY SCHOOL 1ST LEVEL
Ambito: matematica
Subject: mathematics

1. Write the following numbers in numerals
 one thousand three hundred and six …………………….
(one thousand three hundred and six)
 sixtythree
……………….…….

2. Write the following numbers as you read
them:
 725
 1033
 17099

……………………………….
……………………………….
……………………………….

Calculate the following multiplications:

3.

4.

 
7 x 7 = …………..

8 x 9 = ………….

4 x 4 = ………….

7 x 6 = ………….
Calculate the result of the following operations:
 153 + 68 = ……………….
 153 - 68 = ……………….
 153 x 68 = ……………….
 153 : 68 = ………………
Calculate the result of the following operations:
 127 x 100 =
 719 : 10 =

6. Put the following numbers in increasing order (from the smallest to the biggest):
3.013,1

3,12

3,0015

3,21

3,02

3,001

……………………………………………………….
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Subject: mathematics
1. {[( 36 – 3 x 5) : 3 + (11 x 2 – 15 : 5) x 4 +1 ] : ( 1 + 5 - 3 )} x 5 : 2 =

2. Write the fraction that corresponds to the coloured part beside each
figure

..........................................

………………………….

………………………………

5. : Observe the figure and indicate the exact complement:

Lines a and b are

Parallel
Oblique
Consecutive
Perpendicular)

a

6. Observe the figure and indicate the exact
complement:

Parallele (parallel)
Lines a and b are

Sghembe (oblique)
Consecutive (consecutive)
Perpendicolari(perpendicular)

1
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7. State what kind of angle is shown below:

……………….

…………………

…………………

…………………

…………………

8. Contrassegna la risposta che corrisponde al risultato delle operazioni indicate:
Put a cross beside the result of the operations indicated:
a) 06 is equal to :
0

6

1

60

b) 17 is equal to:
7

1x7

1+7

1

31

27

9

3

8

16

6

4

c) 103 is equal to:
310

30

100

1000

33 is equal to:

: 42 is equal
to:

2
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ENTRANCE TEST FOR THE THIRD CLASS (REDUCED)
CLASS 3 SECONDARY SCHOOL 1 LEVEL

1. Write the fraction that corresponds to the coloured part beside each
figure

..........................................

………………………….

………………………………

4. Carry out the following operations with fractions:


2/3 + 1/5 =



4/3 – 5/9 =



15/16 x 5/3 =



3/2 : 12/5 =

5. : Put a cross beside the correct answer:
a) 06 è uguale a :
06 is equal to :
0

6

1

60

7

1x7

1+7

1

b) 17 is
equal to:

c) 103 is
equal to:

1
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30

100

1000

9

3

6

4

d) 33 is
equal to: 31

310

e) : 42 is
equal to:
8
f) : 3/2)3 is
equal to:

27

6/5
27/81

27/8

16

9/16

2
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6.

:Carry out the following equivalence relations:





7.

0,5 km = ..................... m
8400 g = ..................... hg
1,5 l = ......................... dl
1,52 m2 = .................... dm2

Find the unknown term in the following ratios:
25 : x = 35 : 140

8.

Trova le seguenti radici usando le tavole:
144
625

9. Risolvi la seguente espressione:
a) {4/5 x 9/4- [7/10 – (1-7/12)] x 5/17 – 5/3 : 4} =
10. Calcola l’area delle figure geometriche disegnate nel riquadro:
A

B

4

A
D

G

5 cm

C

cm

E

9 cm

F

L’area della figura
A. misura ............................... cm2
B. misura ............................... cm2
11. Considera il triangolo rettangolo dell’illustrazione e calcola quanto richiesto:

C = 16
cm c =
12 cm
C

Calcola l’ipotenusa i = ………………

c

12. Indica i nomi delle varie parti del cerchio:

3
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……..

5
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……….

F

E
O

B

D

……………

………………..

C

6
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Ambito: matematica
Subject: mathematics
1. In ogni figura colora la parte corrispondente alla frazione indicata:

Colour the part which corresponds to the fraction indicated in each figure:

2/3

1/4

3/4

2. Accanto a ciascuna figura, scrivi la frazione che corrisponde alla parte colorata
Write the fraction that corresponds to the coloured part beside each figure

..........................................

………………………….

………………………………

3. Quali delle seguenti frazioni sono equivalenti a 2/3:

Which of the following fractions are equivalent to 2/3:
2

6/3
3/2

18/27
20/30

1/3

4. Esegui le seguenti operazioni con le frazioni:
Carry out the following operations with fractions:

1
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2/3 + 1/5 =



4/3 – 5/9 =



15/16 x 5/3 =



3/2 : 12/5 =

5. Contrassegna la risposta che corrisponde al risultato delle operazioni indicate:
Put a cross beside the correct answer:
a) 15º è uguale a :
15º is equal to :
0

15

1

15 x 0

0

6

1

60

7

1x7

1+7

1

1

82

8,2

1 : 8,2

30

310

100

1000

0

14

014

1

12

127

1212

128

35

354

353

351

638

6316

634

164

b) 06 è
uguale a : 06
is equal to :
c) 17 è uguale a :
17 is equal to :
d) 8,21 è
uguale a : 8,21
is equal to :
e) 103 è uguale a :
103 is equal to :
f) (5 + 9) è uguale a
0

:

(5 + 9)0 is equal to :
g) 124 x 12 x 123 è
uguale a : 124 x 12 x 123
is equal to :

h) 358 : 354 : 35 è
uguale a : 358 : 354 :
35 is equal to :
i) 74 x 94 è
uguale a : 74 x
94 is equal to :
l) [(95)2]3 è uguale a

:

2
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[(95)2]3 is equal to :
m)

930

910

9

90

3

32

34

151

152 :

52 è uguale a : 152 :
52 is equal to :
n) 33 è uguale a :
33 is equal to :

3
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31

9

3

6

4

è

o) 42

27

2

uguale a : 4 is
equal to : 8

m) (3/2)3è
uguale a :

27/8

3

(3/2) is equal

27/81

16

to : 6/5

9/16

6.

Esegui le seguenti equivalenze:

Carry out the following equivalence relations:




7.

0,5 km = ..................... m
8400 g = ..................... hg
1,5 l = ......................... dl
1,52 m2 = .................... dm2

Trova il termine incognito nelle seguenti proporzioni:
Calculate the unknown term in the following ratios:
25 : x = 35 : 140
15/2 : 25/8 = 4/5 : x

8.

Trova le seguenti radici usando le tavole:

Find the following square roots using the tables:
=
=
9.

Metti in ordine crescente (dal più piccolo al più grande) i seguenti numeri:

Put the following numbers in increasing order (from the smallest to the biggest):
-2

0

+8

-1

-5

+3

-10

10. Metti in ordine crescente (dal più piccolo al più grande) i seguenti numeri:

Put the following numbers in increasing order (from the smallest to the biggest):
+13/4

-15

+22/5

-9/2

+6

-1

11. Risolvi le seguenti espressioni:
Carry out the following expressions:
[(2-1/3)2 x (3-9/4)3] x (5 : 3/4 – 6 x 8/9)3 – (3/2)2 =

4
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+12 – 2 + 9 + 1 -15 + 13 – 3 – 10 =
 10  2  6  4  12  3   14  15:  3
12. Calcola il valore dell’incognita x nella seguente equazione:
Calculate the unknown value x in the following equations:
4x  4 48  66  x 3x  10

5
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13. Rappresenta nel piano cartesiano i punti assegnati: A (3;1) B (7;1) C (7; 4) D(3; 4). Uniscili nell’ordine e
calcola perimetro e area della figura ottenuta

Represent the points A (3;1) B (7;1) C (7; 4) D(3; 4) on the graph. Join them in order and
calculate the perimeter and area of the figure obtained.

14. Calcola l’area delle figure geometriche disegnate nel riquadro:
Calculate the area of the geometrical figures below:
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L’area della figura
The area of the figure
A. misura (measures) .............................. cm2
B. misura : (measures) ............................... cm2
C. misura : (measures) ............................... cm2
D. misura : (measures) ............................... cm2

15. Considera il triangolo rettangolo dell’illustrazione e calcola quanto richiesto:
Observe the right-angled triangle in the diagram and calculate what is required:
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C = 16
cm c =
12 cm
C

Calcola l’ipotenusa i = ………………
Calculate the hypotenuse i = ……..

16. Le diagonali di un rombo misurano rispettivamente D = 24 cm e d = 10 cm. Calcola l’area e il perimetro
del rombo

The diagonals of a rhombus measure D 0 24 cm and d = 10 cm respectively. Calculate the
area and the perimeter of the rhombus

17. Indica i nomi delle varie parti del cerchio e scrivi la formula per calcolare lunghezza della circonferenza
e area del cerchio:

Indicate the names of the various parts of the circle and write the formula to calculate the
length of the circumference and the area of the circle:
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TIEREF
CUSTOMIZED Curriculum PLAN
Educational institution…………………………………………
School year 20.... – 20....

Class ___

Section ___

Teacher coordinator of class _____________________________
Referent TIEREF project _________________________________

1. DATABASE OF STUDENT
SURNAME
NAME
DATE OF BIRTH
BIRTH PLACE
RESIDENCE

1
3
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Basic information (edited by Class coordinator teacher)
Last class attended: ….............…............... in the school year.................. at ….............................
Completed yes □ no □

School
attendance

School career:
start frequency corresponding class …………………..….. year …..............
total number of school years attended: …............
Other information:

Attached documentation of evaluation of educational success:
only last school year □
of n….... school years □
none □
If documentation is present:
Brief summary of school judgement /school average:

School
results
Any school subjects strengths:

Any school subjects with gaps/difficulty:

(Only elements of interest, indicate cases of possible discomfort and difficulty)

Family situation

Food diets:

_______________________________________________________________________

Names and contact
details of the contact
person/s

Other attached
documentation

_______________________________________________________________________
_______________________________________________________________________

INDICATE:
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Entry test results (edited by TIEREF Reference Teacher)
AREA
LANGUAGE:
native language:
….................

VERY
WELL

Competences
Listening
He/She recognizes the main information in a
standard language text.
Reading
He/She can understand texts related to the
everyday and/or narrative sphere and
extract significant information from them.
Writing
He/She is able to write simple but coherent
texts on a given topic, linked to personal
interests.
Speaking
He/She manages to report in a simple but
consistent way on a given topic, linked to
personal interests.
He/She aware of the nature and social
meaning of the incidents?

He/She can analyze the situation proposed?
Do He/She i
SOCIAL SKILLS

He/She knows the cause-effect
relationships?

He/She how to orient himself/herself in
space (refer to the “Orientation tab
exercises”)
He/She can recognize and operate with
different numerical systems (natural,
decimal, rational, relative) and with the
powers applied to them

MATHEMATICAL LOGIC

He/She can recognize flat geometric figures;
knows how to solve simple Cartesian
problems
He/She knows the meaning of the term
“unknow” and knows how to work with it by
solving simple proportions and equations.
He/She can use the different units of
measurement and transform them
He/She interacted calmly with the assessors

During interviews and
reception activities

He/She showed interest
He/She performed assigned deliveries
He/She showed commitment

NOTES
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WELL

WITH DIFFICULTY
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OR
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Planning
Complementary activities and path customization planned and implemented, participation in projects, courses, etc.
(n° hours, calendar, name operator, plan, results...)
TIEREF Peer Tutor
Phone number
Scheduled hours
Hours performed
Working methods
(single/group) -

Results:

Facilitator L2:
Scheduled hours
Hours performed
Working methods

Results
OTHER

TIEREF Teacher Referent

…..............................................

Teacher Coordinator

…......................................................
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Discipline or subject area:
IDENTIFICATION OF POSSIBLE CHANGES OF CONTENT AND / OR
OF THE SPECIFIC LEARNING OBJECTIVES PROVIDED BY STUDY PLANS
__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
_________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________
__________________________________________________________________________________________

The Teacher
…............................
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